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Schools as EntitiesSchools as Entities
Identifying Salient Phenomena and ProcessesIdentifying Salient Phenomena and Processes
nn Schools are a primary context for developmentSchools are a primary context for development

nn School CharacteristicsSchool Characteristics
nn Broad Structural CharacteristicsBroad Structural Characteristics
nn MicroMicro--Contexts (places) and MicroContexts (places) and Micro--Systems (networks)Systems (networks)

nn CompositionComposition
nn Norms for Behavior and DisciplineNorms for Behavior and Discipline

nn Schooling ProcessesSchooling Processes
nn Quality of Relationships (with teachers, among peers)Quality of Relationships (with teachers, among peers)
nn Connectedness and BondingConnectedness and Bonding
nn ClimateClimate
nn Violence & SafetyViolence & Safety

nn OutcomesOutcomes
nn Adolescent RiskAdolescent Risk--TakingTaking
nn Related Problems and CompetenciesRelated Problems and Competencies
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Fallacy is that these entities are (appear) FIXED.  

In reality they change across time: across years, within a year, within a day (esp., for middle and high school students).
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Key PointsKey Points
nn Direct effects of structural features are limited.Direct effects of structural features are limited.
nn Little research on microLittle research on micro--contexts.contexts.
nn Structural features influence youth experience in school Structural features influence youth experience in school 

settingssettings
nn quality of their relationships, quality of their relationships, 
nn experiences of violence, and experiences of violence, and 
nn perceptions of connectedness and overall climate.perceptions of connectedness and overall climate.

nn SchoolSchool--based environmentallybased environmentally--focused interventions and focused interventions and 
those focused on socialthose focused on social--emotional skills and emotional skills and 
competencies competencies cancan influenceinfluence
nn the culture and climate of school settings,the culture and climate of school settings,
nn youth positive and negative behavior.youth positive and negative behavior.

nn Few interventions target (and measure) settingFew interventions target (and measure) setting--level level 
features directly, particularly settings beyond the features directly, particularly settings beyond the 
classroom. classroom. 



OperationalizingOperationalizing School EffectsSchool Effects
Is there sufficient variation between schools, beyond that whichIs there sufficient variation between schools, beyond that which exists exists 
between individuals within schools, to expect schoolbetween individuals within schools, to expect school--level characteristics level characteristics 
to make a difference  in adolescent riskto make a difference  in adolescent risk--taking?taking?

nn 11% variation in delinquency between schools (11% variation in delinquency between schools (FelsonFelson et al., 1994)et al., 1994)

nn .6.6--2% in victimization; 52% in victimization; 5--10% retaliatory attitudes; .9% bullying 10% retaliatory attitudes; .9% bullying 
(Bradshaw et al., 2009) (Bradshaw et al., 2009) 

nn 5% in percept. school safety (Bradshaw et al., 2009)5% in percept. school safety (Bradshaw et al., 2009)

nn 8% of percept. order/discipline between classrooms (8% of percept. order/discipline between classrooms (KothKoth et al., 2008)et al., 2008)

nn Needed:Needed:
nn Complex longitudinal multiComplex longitudinal multi--level designslevel designs

nn Decomposition of variance into finerDecomposition of variance into finer--grained ecological levelsgrained ecological levels

nn Consideration of intersecting ecologies (families, home/school Consideration of intersecting ecologies (families, home/school 
neighborhood)neighborhood)

Time Youth
Micro-Contexts

Micro-Systems
Schools



Broad Structural CharacteristicsBroad Structural Characteristics
nn School DisadvantageSchool Disadvantage

nn Contextual: PerContextual: Per--Pupil ExpenditurePupil Expenditure
nn Compositional: School Poverty; Suspension RateCompositional: School Poverty; Suspension Rate

nn School & Classroom SizeSchool & Classroom Size
nn School Size; StudentSchool Size; Student--Teacher/Adult RatiosTeacher/Adult Ratios

nn Additional School FactorsAdditional School Factors
nn Student and Teacher MobilityStudent and Teacher Mobility
nn Urban, Suburban, RuralUrban, Suburban, Rural
nn Public, Private, ParochialPublic, Private, Parochial
nn Elementary, Middle, HighElementary, Middle, High

BOTTOM LINE:BOTTOM LINE:
nn Few direct effectsFew direct effects
nn Likely path is through related factors: schoolLikely path is through related factors: school--wide/social wide/social 

organization, student monitoring, behavior managementorganization, student monitoring, behavior management



MicroMicro--Contexts & MicroContexts & Micro--SystemsSystems
nn Variation across Variation across placeplace within schools in within schools in student student 

experienceexperience
nn Variation across Variation across placeplace within schools in within schools in 

supervisionsupervision……and responsibilityand responsibility
nn What contributes?What contributes?

nn Composition of individualsComposition of individuals
nn Context/System norms for behavior and disciplineContext/System norms for behavior and discipline

BOTTOM LINE:BOTTOM LINE:
nn Hallways, bathrooms, playgrounds, parking lots, Hallways, bathrooms, playgrounds, parking lots, 

stairwells, cafeterias = unsafestairwells, cafeterias = unsafe
nn ““UnclaimedUnclaimed”” spaces & nonspaces & non--classroom contexts have classroom contexts have 

no or low (quantity/quality supervision)no or low (quantity/quality supervision)
nn Particularly true for middle schoolsParticularly true for middle schools
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Percentage of students who identified each microPercentage of students who identified each micro--context (on a map of context (on a map of 
their school) as having positive and/or negative social interacttheir school) as having positive and/or negative social interactionsions
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Variation in Climate Across a Variation in Climate Across a 
School DaySchool Day
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Schooling ProcessesSchooling Processes
nn Quality of RelationshipsQuality of Relationships

nn PeersPeers
nn TeachersTeachers

nn Connectedness & BondingConnectedness & Bonding
nn ClimateClimate
nn Violence & SafetyViolence & Safety
nn BOTTOM LINE:BOTTOM LINE:

nn The vast majority of research on social & behavioral outcomes foThe vast majority of research on social & behavioral outcomes focuses cuses 
on these dimensions. They have been linked to a broad array of on these dimensions. They have been linked to a broad array of 
positive and negative outcomes.positive and negative outcomes.

nn Little considers variation in experiences/perceptions across setLittle considers variation in experiences/perceptions across settings tings 
within schools (e.g., the power of relationships with nonwithin schools (e.g., the power of relationships with non--classroom classroom 
teachers).teachers).

nn Represent opportunities for multiRepresent opportunities for multi--layered interventions (e.g., teacherlayered interventions (e.g., teacher--
student relationships, student skills & supervisory structures astudent relationships, student skills & supervisory structures across cross 
settings) .settings) .



Intervention/Prevention:Intervention/Prevention:
Changing School Contexts to Change Youth Changing School Contexts to Change Youth 

OutcomesOutcomes
nn School Climate, Whole School, School Climate, Whole School, 

EnvironmentallyEnvironmentally--Focused InterventionsFocused Interventions

nn Cross Context, CrossCross Context, Cross--System, MultiSystem, Multi--LevelLevel

nn School Safety (Structural) InterventionsSchool Safety (Structural) Interventions

nn Policy InterventionsPolicy Interventions



School Climate, Whole School, School Climate, Whole School, 
Environmentally FocusedEnvironmentally Focused

nn School Climate (School Climate (∆∆ relational environment relational environment -- create create 
caring classroom/school community)caring classroom/school community)
nn E.g., Child Development ProjectE.g., Child Development Project

nn Whole School SEL (Whole School SEL (∆∆ teacher & student skills, teacher & student skills, 
sometimes across settings)sometimes across settings)
nn E.g., Social & Character Development Research Network E.g., Social & Character Development Research Network 

(NYC Study of Social & Literacy Development)(NYC Study of Social & Literacy Development)

nn Environmentally Focused (e.g., Environmentally Focused (e.g., ΔΔ norms within across norms within across 
settings settings –– capitalize on composition) capitalize on composition) 
nn E.g., Good Behavior Game; E.g., Good Behavior Game; OlweusOlweus; PBIS/PBS; PBIS/PBS

nn Cross Context, CrossCross Context, Cross--System, MultiSystem, Multi--LevelLevel
nn E.g., Multisite Violence Prevention Project)E.g., Multisite Violence Prevention Project)
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SchoolSchool--BasedBased……from Metafrom Meta--AnalysesAnalyses
(School Climate, Whole School, Environmentally Focused)(School Climate, Whole School, Environmentally Focused)

Table 5Table 5
Comparing current effect sizes to previous metaComparing current effect sizes to previous meta--analytic findings for school age populationsanalytic findings for school age populations

Mean  Post EffectsMean  Post Effects
OutcomesOutcomes Current ReviewCurrent Review Other ReviewsOther Reviews
SkillsSkills 0.570.57 0.40a0.40a
AttitudesAttitudes 0.230.23 0.09b0.09b
Positive Social BehaviorsPositive Social Behaviors 0.240.24 0.39a   0.37c  0.15d    0.39a   0.37c  0.15d    
Conduct ProblemsConduct Problems 0.220.22 0.26a   0.280.26a   0.28c  c  0.21d   0.17e  0.30f0.21d   0.17e  0.30f
Emotional DistressEmotional Distress 0.24                 0.24                 0.21b  0.24c   0.17g     0.21b  0.24c   0.17g     

Academic PerformanceAcademic Performance 0.270.27 0.29b  0.11d   0.30f  0.24h0.29b  0.11d   0.30f  0.24h

From: Durlak, Weissberg, Dymnicki, Taylor & Schellinger (in press). The Impact of Enhancing Students’ Social and 
Emotional Learning: A Meta-analysis of School-based Universal Interventions. Child Development.

Other reviews include: 
a = Lösel & Beelmann, 2003    b =  Haney & Durlak, 1998   c =  Wilson & Lipsey, 2007 d =  DuBois et al., 2002    
e = Wilson et al., 2001    f =  Durlak & Wells, 1997 g =  Horowitz & Garber, 2007   h =   Hill, Bloom, Black, & Lipsey, 2007



From: Wilson, Gottfredson & Najaka (2001). School-Based Prevention of Problem Behaviors:
A Meta-Analysis. Journal of Quantitative Criminology.



From: Wilson, Gottfredson & Najaka (2001). School-Based Prevention of Problem Behaviors:
A Meta-Analysis. Journal of Quantitative Criminology.



nn Effects on ratings of classroom climate (CLASS) in effect sizes.Effects on ratings of classroom climate (CLASS) in effect sizes.
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NYC Study of Social & Literacy Development NYC Study of Social & Literacy Development 
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Gaps & ChallengesGaps & Challenges
nn Few interventions address schools as Few interventions address schools as settings,settings, or or 

settingssettings in schools, asin schools, as……
nn a primary target of intervention,a primary target of intervention,
nn a primary pathway to impacts on youth,a primary pathway to impacts on youth,
nn moderators of intervention effects.moderators of intervention effects.

nn Methodological IssuesMethodological Issues
nn Design: need large samples of schools, need short and Design: need large samples of schools, need short and 

longlong--term longitudinal data (from ES to MS)term longitudinal data (from ES to MS)
nn Measurement: need reliable and valid measures of Measurement: need reliable and valid measures of 

settingssettings
nn Analysis: Analysis: 

nn Complexity of modeling Complexity of modeling 
nn Whole schools = direct and synergistic compositional Whole schools = direct and synergistic compositional 

effects (the problem and promise of interference effects (the problem and promise of interference 
between units)between units)

nn Identifying causal mediatorsIdentifying causal mediators



Comments on IntegrationComments on Integration……

nn For laterFor later……

END!END!



nn Effects on TR Aggression (ES T4=.21).Effects on TR Aggression (ES T4=.21).
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NYC Study of Social & Literacy Development NYC Study of Social & Literacy Development 
(with Brown, (with Brown, AberAber))

From: Jones, S.M., Brown, J.L., & Aber, J.L. (Accepted). The Longitudinal Impact of a Universal School-Based Social-Emotional and 
Literacy Intervention: An Experiment in Translational Developmental Research, 
Child Development: Special Issue on Raising Healthy Children: Translating Child Development Research into Practice. 



NYC Study of Social & Literacy Development NYC Study of Social & Literacy Development 
(with Brown, (with Brown, AberAber))

nn Effects on SR Depression (ES T4=.22).Effects on SR Depression (ES T4=.22).
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Literacy Intervention: An Experiment in Translational Developmental Research, 
Child Development: Special Issue on Raising Healthy Children: Translating Child Development Research into Practice. 



NYC Study of Social & Literacy Development NYC Study of Social & Literacy Development 
(with Brown, (with Brown, AberAber))

nn Effects on Math: Effects on Math: TxTx by Behavioral Risk at Baseline.by Behavioral Risk at Baseline.

From: Jones, S.M., Brown, J.L., & Aber, J.L. (Accepted). The Longitudinal Impact of a Universal School-Based Social-Emotional and 
Literacy Intervention: An Experiment in Translational Developmental Research, 
Child Development: Special Issue on Raising Healthy Children: Translating Child Development Research into Practice. 
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